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Pupil premium strategy statement 

This statement details our academy’s use of pupil premium (and recovery premium for the 2021 to 2022 
academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 
effect that last year’s spending of pupil premium had within our school.  

Academy overview 

Detail Data 

School name Royds Academy 

Number of pupils in school  1050 

Proportion (%) of pupil premium eligible pupils 42% 

Academic year/years that our current pupil premium 
strategy plan covers. 

2021/2022  

- 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2021 

Statement authorised by John Higgins 

Principal 

Pupil Premium lead Lauren Sims 

Vice Principal 

Governor / Trustee lead David Murphy 

 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £419,432 

Recovery premium funding allocation this academic year £63,075 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£10,000 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£503,075 
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Part A: Pupil premium strategy plan 

Statement of intent 

All members of staff and the academy advisory body accept responsibility for disadvantaged pupils and 

are committed to meeting their pastoral, social and academic needs within a caring and supportive envi-

ronment.  

 7 8 9 10 11 

Number 83 93 100 79 86 

% 40.7 41.5 44.8 42.2 43 

 

Pupil Premium was introduced by the Government in April 2011 to provide additional support for Chil-

dren in Care and those from low income families. The additional funding was to help schools diminish the 

difference in outcomes that exists between pupils from disadvantaged backgrounds and those from more 

affluent backgrounds.  

At Royds we believe in the importance of ensuring that all pupils leave each Key Stage with the skills 

and attributes necessary to be successful in the next stage of their education. Therefore, the pupil 

premium funding, £419,432, is put towards supporting Pupil Premium children with all aspects of 

their learning and social development that will help them achieve this target. In addition, this year, 

Royds has received recovery Pupil Premium funding, £63,075, to provide additional funding for the 

2021 to 2022 academic year. This funding will help Royds to deliver evidence-based approaches for 

supporting disadvantaged pupils. At Royds we emphasis support for core subjects, as without skills, 

knowledge and expertise in the core subjects there would be further barriers to students accessing 

the full curriculum.  

At Royds we believe that early identification of children’s needs is paramount and, with guidance from 

the Pupil Premium Leader, the Inclusion Leader, the SENCo and Subject Leaders, teachers are required to 

consider all learning needs that children in receipt of Pupil Premium may have.  

As a team we then implement quality first teaching strategies and interventions to meet these needs. Our 

strategies are monitored by the Pupil Premium Steering Group (Mrs L Sims, Mrs Perry Wrightson, T Hodg-

ins, Mr Douglas, Mr Rich, Ms K Hall) who meet termly to review the impact of these strategies from which 

adjustments are made accordingly. The strategy and resulting impacts are quality assured annually by an 

external Pupil Premium specialist. 
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Strategy September 2021 

Royds’ aims to diminish the difference between the outcomes and progress of children eligible for Pupil 

Premium and their peers by:  

• never confusing eligibility for the Pupil Premium with low ability. Our focus is on supporting our disad-

vantaged pupils to achieve their full potential.  

• recognising that some student targets may not be aspirational regardless of family circumstances, par-

ticularly for the more able pupils. At Royds each student is an individual with learning plans based 

around their individual needs, well-being and academic potential. 

• being relentless in tracking and analysing data to ensure that all marginal gains are exploited to the 

benefit of Pupil Premium students. 

• training Royds governing body to draw on research evidence from, The Sutton Trust/ Education En-

dowment Fund Toolkit, and evidence from our own and others’ experiences to allocate the funding to 

the activities that are most likely to have significant impact on improving student progress and 

achievement. This process is overseen by a designated Governor, Liam Douglas. 

• believing that quality first teaching is paramount. Royds does not rely on interventions to compensate 

for teaching that is less than good. Provision for these pupils is reviewed on a termly basis and under-

performance is addressed at these meetings. 

• being committed to ensuring that all staff, particularly teaching assistants, are highly trained and un-

derstand their role in helping pupils to achieve. All staff know their value in driving progress and at-

tainment. 

• ensuring that Pupil Premium students have a high profile within class, re visited frequently and ques-

tioned often. Marking and feedback is student focussed being soon after the lesson and giving differ-

entiated outcomes which stretch and challenge all students.  

• valuing literacy, the development of good English skills is major academy development point. Levels of 

progress and attainment are carefully tracked and monitored across the school. Pupils with low Eng-

lish proficiency are provided with additional support so that basic skills can be developed effectively 

to meet their individual necessary to remove this as a barrier to learning. 

• targeting specific students and offering tailored individual pastoral support plan as appropriate with 

resources to meet each need. 

• encouraging all staff to take responsibility for determining the additional resources that pupils may 

need to achieve. Appropriate requests for resources are met quickly so that pupils can make the 

quickest possible progress.  

• ensuring that Pupil Premium students engage in a range of educational experiences (trips/ residen-

tials/ music tuition/ clubs/ uniform etc). 

• ensuring that all teachers/ TAs, learning managers, directors and tutors know which pupils are eligible 

for the Pupil Premium, so that they can take responsibility for accelerating their progress.  
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Review October 2022 

The review involves the Pupil Premium Steering Group. The named governor for Pupil Premium is Liam 

Douglas. During the review stringent evaluation occurs and the academy is held to account and must 

demonstrate the impact of each aspect of their spending on the outcomes for pupils. 

This review is then used to plan spending for the year ahead. This involves learning from the successes of 

the previous year and ensuring that the strategies that are evidenced to have had the greatest impact are 

learnt from and built upon for the following year.  

The review is presented to the Full Governing Body for scrutiny and then published on the school website.  

Staff at Royds acknowledge that there is a need to continuously evaluate strategies and amend them if 

they are not working for a group of students. Royds recognises that year on year successes do not neces-

sarily mean doing the same thing year on year. A cycle of external reviews of Pupil Premium will com-

mence annually following this review, December 2021: October 2022 – 2025. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

 

1 Attendance:  There is a historical attendance gap between PP pupils and Non-PP students.  

 

 Attendance 

 2018/2019 2019/2020 2020/2021 

 PP Non-PP PP Non-PP PP Non-PP 

Absence 87.1% 94.4% 86.6% 94.7% 84.65% 95.8% 

PA 26.8% 10.4% 16.81% 6.28% 23.5 15.3 

 

 

2 Teaching and learning: Teaching and Learning at Royds has historically been characterised 
by inconsistent teaching within departments and across the school. Since 2012, 5 section 
5 Ofsted reports have reported that T & L is RI. These judgements are characterised by in-
consistent teaching, teaching which is RI/ inadequate and not strong enough to drive stu-
dents learning and progress at a fast pace. 

3 Reading ages: There is a whole school focus on the quality of written and spoken commu-
nication in place for this year.  Furthermore, pupils lack cultural capital in knowledge and 
vocabulary meaning they are at a disadvantage in accessing various subject curriculums.   

The EEF finds that a language and literacy focus can have a high impact not just on aca-
demic success but also on careers and rewarding lives.  

Reading Ages – Current year 7 (October, 2021) (2021/2022) 
Retested in January, Easter, June, 2022 

 

 Ability <8 8-10 10-11 Age Expected 
11-12 

Age Ex-
pected 

PP HA 0 3 2 7 4 

 MA 0 34 10 7 0 

 LA 3 6 1 0 0 

Non-PP HA 0 2 19 14 26 

 MA 1 27 13 12 4 

 LA 2 1 0 0 0 
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Reading Ages – Current year 8 (October, 2021) –(2021/2022) 
Retested in January, Easter, June, 2022 

 

 Ability <8 8-10 10-11 Age Expected 
11-12 

Age Ex-
pected 

PP HA 0 0 2 1 3 

 MA 0 14 27 14 3 

 LA 7 12 1 0 0 

Non-PP HA 0 0 2 9 9 

 MA 1 26 36 29 9 

 LA 0 7 3 0 0 
 

4 Parental buy in: A significant proportion of students come from areas in the first and 

second quintile of social deprivation also characterised by a high proportion of families in 

the bottom quintile of adults receiving education and training. Families in these quintiles 

are less likely to engage with the academy and often miss out on key messages which the 

academy promotes to drive progress: attendance, outcomes, behaviour.  

The EEF reports that this approach has moderate impact for very low cost. 

 Year 8 Year 10 Year 7 Year 9 Year 11 

Visitors to the 

parent 

information 

evenings since 

September 2021 

PP 23% 25% 33% 37% 41% 

Non-

PP 77% 75% 67% 63% 59% 

 

5 Enrichment Participation / Homework completion 

Enrichment/ Homework: There is a recorded in-school gap between non-Pupil Premium 
and Pupil Premium students in several areas, significantly:  

a) enrichment participation, the data below shows the gap between PP and Non-PP stu-
dents attending enrichments and the impact relying on school buses has on enrichment 
participation. 

b) completion of homework, this data is currently a research focus within the academy, ini-
tial findings show that there is a gap between PP and non PP students, further analysis will 
be forthcoming in Easter 2022. 
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Enrichment Participation 
Enrichment statistics % (YTD) 

Year Group Total Cohort PP Non-PP SEND 

7 203 8.4% 23% 4.9% 

8 223 13.9% 32.3% 7.1% 

9 224 16.1% 20.9% 4.5% 

10 187 13.4% 19.3% 5.9% 

11 199 27.6% 51.8% 12.6% 

 
In all year groups there is a gap between PP and non-PP students who attend enrichments, 
this is significant in years 7, 8 and 11. 
Looking at where students live, transport is a major factor to enrichment participation: 
 

Enrichment attendance % (YTD) 

Post Code 

All 

students 

LS26 68% 

LS10 32% 

 
EEF reports that Extending school time has Moderate impact for moderate cost based on 
limited evidence, our enrichment programme has a clear structure, encompasses a strong 
link to the curriculum, and is provided by well-qualified and well-trained staff who under-
stand the need for a clear structure to gain academic benefit.  
 

EEF reports that quality homework is a low-cost high impact strategy, so it is crucial that 
we ensure our disadvantaged pupils complete set pieces of work in the right environment 
and to the appropriate level. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 

measure whether they have been achieved. 

Intended outcome Success criteria 

Attendance & behaviour: Disadvantaged pupils 
attend the academy regularly and behave well. 

• PP attendance is ≥ than national for all, i.e. 

94.5%  

• PA for PP students is ≤ than national for all i.e. 

13.5%. 

• FTE for PP students is below national. 

• Incidents of low-level disruption is below that 
of non-PP cohort. 

Teaching & Learning: Improve the quality of ed-
ucation and pedagogical strategies to support 
improved out-comes for DA students in particu-
lar: 

• Metacognition: To educate our students 
to know how they learn and how they 
can put strategies in place to help them-
selves.  

• Interleaving: To instil the ability to make 
connections between learning phases 
and to understand that iterative testing 
supports learners in knowing and re-
membering more. 

• All teaching is judged as good or better with 
100% consistency and compliance with class-
room expectations. 

• PP students to have the confidence to articu-
late how they learn. 

• PP students should know how they learn best 
and have the resilience to select tried and 
tested revision methods which work for 
them. They should also be able to explain a 
piece of knowledge in various contexts. 

Literacy: Bring the reading ages of all current 
year 7 to age expected by the end of year 8. 

• All year 8 have a reading age of 13 by the end 
of year 8. 

Progress: The progress of our disadvantaged 
pupils is ≥ National Others for all subjects. 

 

• Progress 8 score for PP is ≥ compared to Na-
tional Others for all subjects. 

Enrichment: Disadvantaged pupils experience 
enrichment/extra-curricular/ trips as part of 
their curriculum 

• PP students will experience enrichment/ex-
tra-curricular/ trips which are ≥ non-PP stu-
dents. (University visits, theatre/ MFL oppor-
tunities) 

Aspirations: Disadvantaged pupils are 
confident, able to express themselves 
eloquently and have high aspirations for 
themselves and their future.    

• Destinations Data, participation in frame-
works especially the ACE and ESU frame-
works. HA and MA students are accessing ac-
ademic courses post 16 which will lead to 
University degree-based FE.  

Homework/ revision: Disadvantaged students 
have access to the resources necessary to 

• PP complete homework set which is ≥ non-PP 

students. 
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complete homework, they then complete 
homework in a timely manner and attend catch 
up/ revision sessions.  

• PP students attend revision sessions ≥ non-PP 
students. 

Activity in this academic year  

This details how we intend to spend our pupil premium (and recovery premium funding) this academic 

year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £111K 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Whole school ownership of Pu-
pil Premium  

‘it doesn’t matter how great an educational idea 
or intervention is in principle; what really mat-
ters is how it manifests itself in the day-to-day 
work of people in schools.’ 
 
https://educationendowmentfounda-
tion.org.uk/education-evidence/guidance-re-
ports/implementation 
 

1,2,3,4,5 

Quality First T & L: 

• CPD: 
✓ Royds T & L audit  
✓ Metacognition 

CPD 3 times a 
year. Focusing on 
common language 
across the 
academy then 
department led on 
subject specific 
metacognition.  

✓ NPQ/ National 
College/ 
Instructional 
Leadership). 

✓ Middle leader 
training to focus 
on PP students.  

Quality First Teaching: 
Emphasises high quality, inclusive teaching for 
all pupils in a class. 
15 key lessons learned in the EEFs first 6 years 
 
EEF – Very High impact, low cost 
 
Teaching assistants (also known as TAs, class-
room support assistants or teachers’ aides) are 
adults who support teachers in the classroom. 
Teaching assistants’ duties can vary widely, but 
they are generally deployed in two ways; to sup-
port the teacher in the general classroom envi-
ronment, or to provide targeted interventions, 
which are often delivered out-of-class. The role 
can also include administrative support. 
 
EEF – Moderate Impact, moderate cost 
 

2,3,5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/news/15-key-lessons-learned-in-the-eefs-first-six-years#:~:text=What%20happens%20in%20the%20classroom,lower%20cost%20than%20structural%20changes.&text=Targeted%20small%20group%20and%20one,largest%20immediate%20impact%20on%20attainment.
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✓ Identified TA to be 
ELSA trained 

✓ ECT training to 
focus on PP 
students. 

✓ Inclusion staff to 
be trained to use 
Outcome Star and 
SDQ 

✓ Introduction of 

Haven Plus – staff 

trained in ELSA 

Lexia, Nessy 

programmes to - 

develop students’ 

academic ability. 

✓ Appointment of 
an Assistant 
Principal with 
responsibility for T 
& L.  

 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/teaching-assistant-interventions 
 
EPI research has shown that introducing a for-
mal entitlement for teachers in England to 35 
hours of high quality CPD a year would boost 
pupil attainment by an extra two-thirds of a 
GCSE grade – which in turn translates to extra 
lifetime earnings of over £6,000 per pupil. 
In the short term, a policy of CPD entitlement 
could also significantly improve retention, lead-
ing to up to an estimated 12,000 extra teachers 
remaining in the profession a year. 
https://epi.org.uk/publications-and-re-
search/the-cost-of-high-quality-professional-de-
velopmentfor-teachers/ 

Feedback 

Prioritisation of PP book marking  

 

Questioning targeted at PP 
students first using a variety of 
questioning techniques. 

Feedback: 
Is information given to the learner about the 
learner’s performance relative to learning goals 
or outcomes. It should aim to (and be capable of 
producing) improvement in students’ learning. 

EEF – Very high impact, very low cost 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/feedback 

 

3,3,5 

Individualised instruction: 

Seating plans (class charts: SEND 
students are prioritised. PP 
students should be in seats 
which are easily accessible to the 
teacher.  

Individualised instruction: 
involves providing different tasks for each 
learner and support at the individual level. It is 
based on the idea that all learners have differ-
ent needs, and that therefore an approach that 
is personally tailored — particularly in terms of 
the activities that pupils undertake and the pace 
at which they progress through the curricu-
lum — will be more effective. 

EEF – Moderate impact, low cost 

 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/individualised-instruction 

2,3,5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://epi.org.uk/publications-and-research/the-cost-of-high-quality-professional-developmentfor-teachers/
https://epi.org.uk/publications-and-research/the-cost-of-high-quality-professional-developmentfor-teachers/
https://epi.org.uk/publications-and-research/the-cost-of-high-quality-professional-developmentfor-teachers/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
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Demonstrate and Connect 
marking policy. 

Demonstrate and connect making 

is a high impact and high 

frequency marking policy. The 

demonstrate section is done at 

the end of the lesson to 

‘demonstrate’ the learning that 

has taken place. The ‘connect’ is a 

differentiated starter for the 

pupils to fill in prior learning or 

stretch their understanding. This 

regular feedback for pupils allows 

for teachers to modify the SOL 

and create a bespoke starter for 

each lesson.  

 

Feedback: 
Subject matter is broken into blocks or units 
with predetermined objectives and specified 
outcomes. Learners must demonstrate mastery 
on unit tests, typically 80%, before moving on to 
new material. Any pupils who do not achieve 
mastery are provided with extra support 
through a range of teaching strategies such as 
more intensive teaching, tutoring, peer-assisted 
learning, small group discussions, or additional 
homework. Learners continue the cycle of stud-
ying and testing until the mastery criteria 
are met 

EEF – Very High Impact, very low cost 

 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/mastery-learning 

 

2,3,5 

Introduction of Gold Zone: Gold 
zone happens in every lesson for 
at least 10 minutes. This is 
where learners work 
independently from the teacher. 
Gold zone tasks should be the 
most challenging period in the 
lesson. The rationale behind this 
is to promote independence, 
resilience and self-confidence 
whilst having the opportunity to 
develop exam rubric.  

Self-regulation: 

 These approaches are more effective when 

they are applied to challenging tasks rooted in 

the usual curriculum content. 

EEF – Very high impact, very low cost 

 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/self-regulation 

2,3,5 

Collaborative learning 
approaches 

This is distinct from unstructured 
group work. 

Collaborative (or cooperative) learning ap-
proach: 
Involves pupils working together on activities or 
learning tasks in a group small enough to ensure 
that everyone participates. Pupils in the group 
may work on separate tasks contributing to 
a common overall outcome or work together on 
a shared task.  
EEF – High impact, very low cost 

 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/collaborative-learning-approaches 

2,3,5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
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Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £74K 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Individualised instruction  

(Special focus on Pupil 
Premium) 

Individualised instruction: 
Involves providing different tasks for each 
learner and support at the individual level. It is 
based on the idea that all learners have different 
needs, and that therefore an approach that is 
personally tailored — particularly in terms of the 
activities that pupils undertake and the pace at 
which they progress through the curriculum —
 will be more effective. 
 
EEF – Moderate impact, very low cost 
 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/individualised-instruction 

1,2,3,4,5 

Targeted interventions for 

pupil premium students, 

specific focus on core subjects: 

• 121 tutors 

• After school interven-
tions 

• Director lead classes 

• Revision Resources 

• Online learning 

• Director lead CPD 

Homework: 
Refers to tasks given to pupils by their teachers 
to be completed outside of usual lessons. 
 
Homework activities vary significantly, particu-
larly between younger and older pupils, including 
but not limited to home reading activities, longer 
projects or essays and more directed and focused 
work such as revision for tests. 
 
Our definition also includes activities such as  
‘homework clubs’ where pupils have the oppor-
tunity to complete homework in school but out-
side normal school hours, and  ‘flipped learning’ 
models, where pupils prepare at home for class-
room discussion and application tasks. 
 
EEF – High impact very low cost 
 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/homework 
 

1,2,3,5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
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Best Practise with Teaching 

Assistant Awards (BPTAA) 

✓ Specific support offered 

to PP student/ SEND 

outside the classroom 

involve: 

✓ Nurture/ Cooker 

sessions 

✓ Lego therapy for some 

or 1 to 1 sessions with 

others 

Teaching Assistant Intervention 
Investing in professional development for teach-
ing assistants to deliver structured interventions 
can be a cost-effective approach to improving 
learner outcomes due to the large difference in 
efficacy between different deployments of teach-
ing assistants 
 
EEF – Moderate impact, moderate cost 
 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/teaching-assistant-interventions 

 

2,3,4,5 

Mentoring 

Y11 Pupil Premium Mentors in 

collaboration with Pontefract 

New College 

Mentoring: 
Has increasingly been offered to young people 
who are deemed to be hard to reach or at risk of 
educational failure or exclusion.  
 
EEF - Low impact for moderate cost 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/mentoring 

 

2,5 

Baseline testing for all year 7 – 

Star/ GL/ Accelerated Reader: 

Students with below age 

expected reading are identified 
and receive bespoke 

interventions: 

• Accelerated reading. 

• Whole school focus on 
Oracy and Reading 

• Association of English-
Speaking Union of 

Schools (ESU) 

• Bookbuzz 

• World book day 

• Extra literacy lessons 

• 121 reading support 

• Celebration assemblies 

• Word of the Week   

Reading comprehension strategies: 
Effective diagnosis of reading difficulties is im-
portant in identifying possible solutions, particu-
larly for older struggling readers. Pupils can 
struggle with decoding words, understanding the 
structure of the language used, or understanding 
particular vocabulary, which may be subject-spe-
cific. 
 
EEF - Very high impact for very low cost based 
on extensive evidence 
 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/reading-comprehension-strategies 
  

2,3,5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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• Focus on tier two and 

three language 

composition. 

Oral language intervention: Oral 

language intervention: Explicit 

instruction, through form time 

activities, focusing on teaching 

of key aspects of Oracy – 

physical, linguistic, social and 

emotional, cognition. Regular 

Oracy activities, including class 

debate, speeches, interviews 

etc. 

 

Phonics 

At Royds Phonics is be used for 

students of the lowest ability to 

decode words for reading or 

EAL students. The SEND team 

runs this programme. 

 

Oral language interventions (also known as or-
acy or speaking and listening interventions) 
Refer to approaches that emphasise the im-
portance of spoken language and verbal interac-
tion in the classroom.  
 
EEF – Very high impact, very low cost 
 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/oral-language-interventions 
 
Phonics: 
Is an approach to teaching some aspects of liter-
acy, by developing pupils’ knowledge and under-
standing of the relationship between written 
symbols and sounds. This involves the skills of 
hearing, identifying and using the patterns of 
sounds or phonemes to read written language. 
The aim is to systematically teach pupils the rela-
tionship between these sounds and the written 
spelling patterns, or graphemes, which represent 
them. 
 
EEF - High impact for very low cost based on 
very extensive evidence 
 
Phonics | EEF (educationendowmentfounda-
tion.org.uk) 

2,3,5 

  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £310K 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Attendance 

• Attendance moni-
toring system 
✓ Fast track pro-

cess  
✓ Letters and SAP 

meeting being 
held 

✓ School Comms 
to parents 

✓ Home visits pri-
oritised  

• Risk of PA students 
report 
✓ Identify, moni-

tor, call - colour 
coded PP stu-
dents 

• Employment of an 
EWO.  

• First Day call and 
home visits 
targeted towards 
disadvantaged 
students. 

• Targeted 
attendance 
initiatives (Each 
Week/ Half 
term/Year) 

• Purchase of 
additional uniform 

• PP often have 
intermittent 
attendance - staff 
place weekly 
TEAMs work to 
allow catch up and 
chance to close 

Attendance Renaissance: 

Poor school attendance is a significant problem 
in the UK and many other countries across the 
world. In 2019/20, it was reported as 4.9% over-
all, with special schools showing a higher rate 
equal to 10.5% and persistent absence at 13.1% 
in England (gov.uk 2020).  

EEF - small improvements in attendance can 
lead to meaningful impacts for these outcomes. 

 

Attendance-REA-protocol-21092021.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

1,4 

https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Attendance-REA-protocol-21092021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/projects/Attendance-REA-protocol-21092021.pdf
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gaps when they 
have been absent 

Inclusion 

• Introduction of a 
Personalised Learning 
Centre (PLC) 

• Staff training on 
Student referrals to 
APs who are struggling 
with mainstream  

• Increase access to 
Educational 
Psychologist provision.  

• Employment of an 
Inclusion Manager.  

• New R & R room 

• Bespoke waves of 
intervention 

• Graduated response to 
AP 

• Reduced timetable 

• Introduction of 
managed moves 
intervention 

• New behaviour foe 
learning policy. 

• Introduction of 
rewards systems. 

• Governor support – 

assess plan do review 

cycle 12 weeks 

• Development of the 

Bridge provision  

• Start early - Year 5 & 6 

Open evening. 

• Hold additional open 

evening for PP and 

SEND students.  

Social and emotional learning: 

Behaviour interventions seek to improve 
attainment by reducing challenging behaviour in 
school. This entry covers interventions aimed at 
reducing a variety of behaviours, from low-level 
disruption to aggression, violence, bullying, 
substance abuse and general anti-social 
activities. The interventions themselves can be 
split into three broad categories: 

EEF – Moderate impact for low cost 

 

https://educationendowmentfoundation.org.uk/
education-evidence/teaching-learning-
toolkit/behaviour-interventions 

1,4 

Leadership & Peer tutoring  

• Student Council 

• Young leader initiative: 
Students are being 
trained up in various 
subjects by a range of 

Peer tutoring:  

includes a range of approaches in which learners 
work in pairs or small groups to provide each 
other with explicit teaching support, such as: 

• fixed role, cross-ability tutoring in which 
one learner, who is often older, takes the 

1,4,5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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staff to deliver bespoke 
sessions to Primary 
School students within 
our immediate clus-
ter. Students are being 
taught to be leaders 
and to dream big in 
their aspirations for 
their future careers, in-
cluding in the various 
attributes needed to 
get there. The Young 
Leader Initiates will de-
velop them in the six 
academy values plus 
give them valuable ex-
perience they can use 
for future employ-
ment.  Students will de-
liver sessions in phon-
ics, numeracy, history, 
geography, sports and 
more at both Royds 
Academy and within 
the various primary 
cluster schools.  

 

tutoring role and is paired with a tutee or 
tutees, who are often younger; 

• reciprocal role tutoring, in which learners 
alternate between the role of tutor 
and tutee. 

• The common characteristic is that learn-
ers take on responsibility for aspects of 
teaching and for evaluating their success. 

 

EEF: High impact for very low cost based on ex-
tensive evidence 

 

Peer tutoring | EEF (educationendowmentfoun-
dation.org.uk) 

 

Careers 

• Ensuring all students 

have access to high 

quality careers 

information in a range 

of formats: 

• Higher education 

market 

• Visit to and 
presentation by 16 

providers 

• External speakers: 

Motivation speakers/ 6 

form colleges/ alumni  

• Barclays life skills 

employability 

workshops 

High Quality careers: 
By aspirations we mean the things children and 
young people hope to achieve for themselves in 
the future. To meet their aspirations about ca-
reers, university, and further education, pupils of-
ten require good educational outcomes. Raising 
aspirations is therefore often believed to incentiv-
ise improved attainment. 

 

EEF – Unclear impact, very low cost 

 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/aspiration-interventions 

2,4,5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
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• HaSS careers event 

with Newcastle 

University- Spring 

• Monitoring destination 

data. 

• Visits to universities 

• Guest speakers from 
university’s 

Parental Engagement: 

• Improved 
communication links.  

• Friends of Royds 

• Parent voice regarding 

the careers 

programme/ acting on 

feedback. 

• Home visits/ Mini bus / 

bus tickets/ taxi 

collection of parents. 

• Host 1:1 transition 

visits for vulnerable 

students 

• Give rewards/prizes to 

students who attend 

open evening and 

complete set tasks. 

• Distribute a promotion 

video to promote the 

academy in the wider 

community. 

• Place monthly 

advertisements in the 

local press to promote 

the transition 

programme. 

• Year 6 transition visit to 

Royds during the final 

week of summer term. 

Parental Engagement 

Parental engagement refers to teachers and 

schools involving parents in supporting their 

children’s academic learning. It includes: 

• Approaches and programmes which aim 

to develop parental skills such as literacy 

or ICT skills 

• General approaches which encourage 

parents to support their children with, for 

example reading or homework 

• The involvement of parents in their 

children’s learning activities 

• More intensive programmes for families in 

crisis. 

 

EEF – moderate impact very low cost 

 

https://educationendowmentfoundation.org.uk/e

ducation-evidence/teaching-learning-

toolkit/parental-engagement 

1,4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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• Y5 primary school visits 

to Royds during the 

summer term. 

Rewards & Enrichments 

• Reward student’s half 

termly who 

demonstrate the 

academy values: 

leadership, motivation, 

resilience and self-

confidence around the 

academy. 

Rewards & Enrichments 

 
1,5 

National Frameworks/ 
Kitemarks 

• Character in Education 
framework 

• Mental Health 

champion (Covid) 

• Complete the 

Excellence in Personal 

Development 

framework (EPDA).  

• International Green 

Academy/ outdoor 

garden Sustainability 

group for PP in 

environmental 

awareness.  

• Arts Mark 

National Frameworks: 

Approaches to developing a positive school ethos 

or improving discipline across the whole school 

which also aim to support greater engagement in 

learning. 

EEF - Moderate impact, low cost 

 

https://educationendowmentfoundation.org.uk/e

ducation-evidence/teaching-learning-

toolkit/behaviour-interventions 

 

https://character-education.org.uk/ 

Arts participation is defined as involvement in ar-
tistic and creative activities, such as dance, drama, 
music, painting, or sculpture. It can occur either as 
part of the curriculum or as extra-curricular activ-
ity. Arts-based approaches may be used in other 
areas of the curriculum, such as the use of drama 
to develop engagement and oral language before 
a writing task 
EEF – Moderate impact, very low cost 
 
https://educationendowmentfoundation.org.uk/e

ducation-evidence/teaching-learning-toolkit/arts-

participation 

1,2,3,4,5 

 

Total budgeted cost: £495K 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://character-education.org.uk/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Pupil Premium was introduced by the Government in April 2011 to provide additional support for Chil-

dren in Care and those from low income families. The additional funding was to help schools diminish the 

difference in outcomes that exists between pupils from disadvantaged backgrounds and those from more 

affluent backgrounds. The impact of the Pupil Premium strategy for 2020-2021 has had limited impact on 

narrowing the gap between PP and Non-PP students. Analysis over a 3-year since (2018/2019 

,2020/2021) indicates that previous expenditure on PP students has not had the desired impact planned 

from previous PP strategies.  

Royds School became an academy on 1 April 2021 joining Falcon Education Academies Trust. Falcon Edu-

cation Academies Trust is a new academy trust established to take on and turn around schools and acad-

emies in the north of England with a history of under-performance. Our purpose is to secure immediate, 

sustainable improvement in these schools and academies by tackling their long-term problems with tar-

geted, effective, practical plans.  

 

 4+ 5+ P8 EBacc 

 PP Non-PP PP Non-PP PP Non-PP PP Non-PP 

2019 41% 62% 27% 35% -0.79 +0.01 -0.96 -0.17 

2021 38% 62% 18% 50% -0.65 +0.42 -0.76 +0.32 

Metrics (2) 

 

  P8 English P8 Maths P8 High 

Ability 

P8 Middle 

Ability 

P8 Low Abil-

ity 

2020-2021 Non-PP +0.6 +0.05 +0.39 -0.17 -0.42 

 PP -0.64 -0.6 -0.69 -0.68 -0.49 
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Metrics (3) 

 

Exclusions 2020 - 2021   Attendance 2020 -2021 

 PP  Non-PP  PP Non-PP 

% FTE – 1 or 
more 

7.12% 1.22%  Absence 84.65% 95.8% 

% FTE 2 or 
more 

3.05% 0.2  PA 23.5% 15.3% 

Exclusions 
days 

159.5 27    

 

Externally provided programmes 

Programme Provider 

  

  

Service pupil premium funding – NOT APPLICABLE 

Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil 

premium or recovery premium. That will include:  

• Utilising South Leeds AIP/ Mental health champion: 

utilising support from our local mental health support team and the Leeds AIP local offer, plus fund-

ing for CPD from the local authority’s Wellbeing for Education Recovery budget, to support pupils 

with mild to moderate mental health and wellbeing issues, many of whom are disadvantaged. 

• Extracurricular activities 

Offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour, attend-

ance, and aspiration. Activities (e.g., The Duke of Edinburgh’s Award, Green Flag Eco Award, theatre 

trips and visits to universities), will focus on building life skills such as confidence, resilience, and so-

cialising which underpin the core values at Royds. Disadvantaged pupils will be encouraged and sup-

ported to participate.   

Planning, implementation, and evaluation 
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As a new academy, Royds commissioned a Pupil Premium review (July 2021) to ascertain the current 

performance of PP initiatives from an external perspective, the report found that further work was 

needed in this area. In planning our new pupil premium strategy, Royds evaluated why activity under-

taken in previous years had not had the degree of impact that was expected. Moving forward, Royds will 

use the EEF’s implementation guidance to help us develop our strategy. A further external pupil pre-

mium review is being conducted in December 2021. 

Through Royds T & L audit and marking and feedback policies, we triangulated evidence from multiple 

sources of data including assessments, engagement in class book scrutiny, conversations with parents, 

students and teachers to identify the challenges faced by disadvantaged pupils. We also used the EEF’s 

families of schools database to view the performance of disadvantaged pupils in school similar to ours 

(Royds) and contacted schools with high-performing disadvantaged pupils to learn from their approach. 

We looked at a number of reports and studies about effective use of pupil premium, the impact of disad-

vantage on education outcomes and how to address challenges to learning presented by socio-economic 

disadvantage. We also looked at several studies about the impact of the pandemic on disadvantaged pu-

pils.  

Leadership at all levels have put a robust evaluation framework in place for the duration of our three-

year approach and will adjust our plan over time to secure better outcomes for pupils. This will be 

reviewed by SLT and Governors and will scrutinised at Trust level. 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://v2.educationendowmentfoundation.org.uk/tools/families-of-schools-database/royds-school-ls26-8ex/

